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Day after day, children are denied the right to be children.

The facts, which dismiss this right, give their lessons in daily

life. 

The world treats rich children as if they themselves were

money, and so they become accustomed to behave in the way

money behaves. The world treats poor children as if they were

rubbish so that they too become rubbish. And those in the

middle, those who are neither rich nor poor, are tied to the

leg of the television, so that from a very early age they accept

their destinies, an imprisoned life. So much magic and so

much luck have the children who become children.  

Eduardo Galeano

The objective of this manual is to offer the tools � both actions and forms � which
can contribute at a community level, to the promotion of a fully-rounded devel-
opment of children under the age of six. It is in this framework that the subject mat-
ter is introduced as a very important strategy to reduce conditions of vulnerability,
thereby improving the possibilities for socially excluded families living in poor condi-
tions.

To optimize the conditions in which children develop  is a strategic investment,
for it consolidates the potential of human resources, which will in turn create the im-
provement in conditions required for the welfare and the development of the entire
society.

Within this context, the incorporation of this central work among Action Against
Hunger�s interventions, is an innovative experience - and challenge � in the fight for
access to equality and social inclusion.





11MANUAL FOR THE DEVELOPMENT OF A WELL ROUNDED CHILDHOOD

INTRODUCTION

The aim of this manual is to present some considerations and recommendations to
consider when identifying and implementing projects with similar characteristics and
purposes. Therefore, these proposals are not fixed, but rather constitute possible mod-
els to be adjusted and adapted to the social and cultural context, as well as to the or-
ganisation and population group, by whom and among whom the work is being done.

This document contains recommendations on the following: 

� Joint work with community organisations which, within their areas of influence,
develop actions towards infant development;    

� Activities to be carried out with a child�s family;

� The relationship between the physical space and the development of these ac-
tivities; 

� Guidelines for decision making on the provision of games, toys, and materials,
among other things, for the stimulation of children.

HOW DID THE PROJECT ARISE?

The province of Tucuman was one of the most representative settings of malnu-
trition during the most difficult socio-economic crisis suffered in Argentina in recent
decades. It reached its zenith in 2001/02. Newspapers and television networks sent im-
ages of children with acute malnutrition in Tucuman around the world.

In this context, Action Against Hunger and Growing Together � a local organisation
working with infant populations � implemented a project between January and De-
cember 2004 destined to: �Reduce the risk of malnutrition in the infant populations
of San Miguel de Tucuman and its outlying areas, in the Republic of Argentina�.
Within this framework a nutrition and development survey of children under the age
of six and living in poor conditions was undertaken.

The results of this study constituted the foundation and data for the development
of a new intervention phase designed to improve the conditions for the  well-rounded
development of children. Thus, this intervention is the basis and source of data for this
report.

Relevant Survey Data

The purpose of the study was to discover the nutritional/food situation and ma-
turity development of 6 to 71-month-old children from poor homes in greater San



1 Growing Together is a local community organisation, located in the poorest neighbourhoods of San Miguel de Tu-
cuman (Argentina). It works with children in spaces defined as �Centre Homes� which operate in the homes of the
families participating in the organisation and delivering of food services (breakfast & lunch or snack & dinner)
while working on the stimulation and socialisation of children, who attend programmes in the homes for 4 hours
a day.   
2 ACCARDO, P.J., CAPUTE, A.J. The Capute Scales. Cognitive Adatpive Test/Clinical Linguistic & Auditory Miles-
tone Scale. Paul H. Brookes Publishing Co., Baltimore, MD. 2005. This scale explores the solving of visual-motor
and perception-motor suitability (CAT), and language development in the expression and reception forms (CLAMS).
The information is obtained from parents� reports (CLAMS) and/or by direct responses during interviews (CAT-
CLAMS).
3 WECHSLER, D. (1963). Test de Inteligencia para Preescolares. Manual. Editorial Paidós, Buenos Aires, reimpresión
1991.
4 BRADLEY, RH.; CALDWELL, R. Early Home Environment and the Development of Competentence. Little Rock Study,
Arkansas. Child Environment Quarterly. 1984. BRADLEY, RH; CORWYN, RF.; WHITESIDE-MANSELL, L. Life at Home:
Same Time, Different Places � An Examination of the HOME Inventory in Different Cultures. Early Development and
Parenting. 1996.
5 From 0 to 3 years of age, the following dimensions are assessed: organisation of the physical and time space; emo-
tional and verbal responses from the mother; availability of appropriate toy materials; opportunities for daily sti-
mulation; acceptance of the child�s behaviours by the adults in charge of his or her care; and the capacity of the
mother to be involved with the child (affection and warmth). From 3 to 5 years of age, the dimensions assessed are:
stimulation for language development, stimulation for learning, organisation of the physical and time space; oppor-
tunities for daily stimulation; acceptance of the child�s behaviours by the adults in charge of his or her care; and the
capacity of the mother to be involved with the child (affection and warmth) academic stimulation; and conduct mo-
dels. 
6 The whole version includes 99 items referring to four dimensions represented in four subscales: activities, so-
cial, school, and the problems� scale which, in turn, is divided into different types of problems: problems of iso-
lation, somatic, anxiety/depression, social problems, thought, attention, criminal conduct, aggressive behaviour,
and others.
7 STOLZFUS, R.J., KVALSVIG, J.D., CHWAYA, H.M., MONTRESOR, A., ALBONICO, M., TIELSCH, J.M., SAVIOLI, L., PO-
LLIT, E. Effects of iron supplementation and anthelmintic treatment on motor and language development of preschool
children in Zanzíbar: double blind, placebo controlled study. British Medical Journal 323 (15). 2001.
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Miguel of Tucuman. The study was undertaken in a population divided into two de-
limited groups. The first group was a sample from the 6 to 71-month-old children,
from poor homes, and resident in greater San Miguel of Tucuman. The second was a
group of 24 to 72-month-old children attending the �Home Centres� of Growing To-
gether1.   

The CAT-CLAMS2 scale was used to evaluate the development quotient of 24 to 36-
month-old children. The Execution and Verbal Sub-scales from the Wechsler Pre-
school and Primary Scale of Intelligence3 (WPPSI) were administered to children aged
between 48 and 71-months. 

The complete (Spanish) version of the HOME4 inventory for 0 to 3 year-old and 3
to 5-year-old children5 was administered to evaluate the level of stimulation in the
home.

Then the Children Behaviour Check List (CBCL) scale, which evaluates different
aspects of the emotional functioning and behaviour of 18 to 60-month-old children6 ,
was used. Finally, the language and motor development scales, Pollit et al7, were ap-
plied to evaluate both development areas from the mothers� reports. 

�



8 STOLTZFUS R, OLNEY D, SAZAWAL S, et al. Hemoglobin and height are independently associated with motor deve-
lopment in infants FASEB JOURNAL 18 (4): A510-A510 Suppl. S MAR 23 2004
9 OLNEY D, POLLITT E, ALLEN L, et al. Anemia and stunting are associated with locomotor and resting activities in
Zanzibari children 6-19 months old  FASEB JOURNAL 18 (4): A511-A511 Suppl. S MAR 23 2004
10 However, the reading of HOME results requires some caution. As previously described, the HOME inventory me-
asures some aspects of the physical and education environment in the home, and the conduct of the mother to-
wards the child. Although it is true that these sub-scales positively correlate with the intellectual development of
children  of  different ages  ethnic and socio-economic levels, it would be wrong to assume the items of these sub-
scales identify specific means through which the intellectual development of a child can be improved. In fact, it
is not known what contexts or situations, environmental elements, actions and events, identified with the inven-
tory�s items, and what  their roles are   in a child�s development. What is appropriate in one culture may not be
in another.
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In relation to the cognitive and motor development of children and their socio-
economic situation (poverty levels), what has been observed in Tucuman is in  agree-
ment with current theories on the environmental effects on infant development.
Nowadays, with greater or lesser emphasis on the biological or socio-cultural dimen-
sions, most theories consider that the inter-relationship between the child and the
surroundings as one of the means which promotes or inhibits the process of intellec-
tual development.

Another point to highlight is the relationship found between anaemia and the delay
in the motor development of 1 to 6-year-old children. In this case, however, it was not
possible to establish if the difference was  caused by anaemia or by an iron deficiency
which  is also possible. On the other hand, the association of motor effects on cogni-
tive effects shows the variability of development disadvantages suffered by those chil-
dren belonging to the poorest population strata. 

It also shows that in the two participating samples of the study, the conditions of
nearby surroundings (as shown by HOME) determined a significant part of the varia-
tion of the results of the CAT/CLAMS and WPPSI tests.  

In spite of what has been published in specific texts regarding the associations be-
tween anaemia, physical delay, motor development8 and locomotion9, and back-
wardness (delay), this study found that haemoglobin was related to motor
development, but not to height.  

However, the results of most of the regression analysis show that the set of as-
pects of life at home � that which conditions the learning opportunities the child has,
and which influences the subject�s material conditions � constitutes the most influ-
ential factor for intellectual development. This group of aspects is revealed by the
HOME inventory, therefore, this test highlights some of the situations which deter-
mine infant development, following the study undertaken in the Province of Tu-
cuman10.



11 VAN DER GAAG, J. Investing in the Future. Presentation given at the Convention on "Early Child Development".
World Bank. Atlanta, Georgia. USA. 1996.
12 VAN DER GAAG, J. Early Child Development: An Economic Perspective. En: Young M: Early Child Development: In-
vesting in our Children·s Future. Elsevier Science.  The Netherlands. 1997.
13 BARNETT, W. S. Cost and Financing of Early Child Development. En: Young M: Early Child Development: Investing
in our Children·s Future. Elsevier Science.  The Netherlands. 1997.
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WHY IS IT IMPORTANT TO WORK TO PROMOTE INFANT DEVELOPMENT?

As mentioned, the fully-rounded promotion of the early childhood development
represents a strategic approach to solving the problems of families living in vulnera-
bility, poverty and social exclusion.

There is considerable consensus recognising the promotion of infant development
as a strategic investment to set up the human resources required to increase produc-
tivity, income levels and so the welfare of the entire society11 12 13.

To speak of child development is to speak of a fundamental right, established by
the International Convention on Children�s Rights and, in the case of Argentina, by the
National Constitution. 

In the development process of
children, the first months and years of
life are crucial. Medical and educa-
tional research have proved that
achievements in the development of
intelligence, personality, and social
skills occur to a large extent in  early
childhood. Therefore the first years of
life constitute a period where the
foundations of behaviour, affection
bonds and emotional and cognitive de-
velopment are established. 

So it is apparent that the differ-
ences between children who receive

attention and opportunities in their early development, and those who do not, deter-
mine gaps which are more difficult to overcome in later years. There is an extensive
bibliography indicating that fully-rounded programmes for infant development make
a weighty contribution toward the prevention of malnutrition,  delay in cognitive de-
velopment, and school failure. Added to these is the fact that intervention during
childhood will improve the current and potential possibilities of these children as fu-
ture adults in society. 

�
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WHAT IS UNDERSTOOD BY INFANT DEVELOPMENT?

Childhood development is an on-going process where the child learns how to dom-
inate ever more complex movements, thoughts, affection and relationship processes.
This process unfolds as the child interacts with his or her own environment: through
family and other social subjects participating in the development of the child, through
culture, institutions, beliefs and social representations, etc.  

Although there are universal, predictable or expected sequences in the develop-
ment of children, each child is a person with a unique temperament, pattern and
rhythm of growth, learning style, and from unique family and social origins. These
variations between subjects are, on one hand, the product of the special biological
configuration of each child, and on the other, the particular environment in which he
or she develops. The last factor which involves the family environment, as well as the
opportunities that the social system offers, operates as a determinant on the biolog-
ical potential to develop to its maximum possibility. The attitudes, knowledge,  beliefs
and modes of relationships that the family put into play, will have a impact on the child
as enhancers or inhibitors of learning, self-confidence, progressive conquest of au-
tonomy, the processes of symbolisation, construction, the appropriation of knowledge,
among many other factors which constitute his or her development.    

From an ecological perspective (Bronfenbrenner, 1977), we can define develop-
ment as a long-lasting change in the way in which a person perceives his or her sur-
rounding environment (ecological environment) in which he or she interacts.

The development entails a progressive and mutual accommodation between the
developing person and the changing properties of the immediate surroundings in which
that developing person lives. This mutual accommodation occurs through an on-going
process, which is affected by the relationships established between the different sur-
roundings in which the developing person participates, and with the larger context in
which the surroundings themselves function.

According to Bronfenbrenner, the ecological environment can be conceived as an
ordered arrangement of concentric structures, in which each one is contained within
another. Specifically, this author calls for four levels or systems which would operate
in tune to directly or indirectly affect the development of the child. They are:

Micro-system: corresponds to the pattern of activities, roles and interpersonal re-
lationships which the developing person experiences him or her self in a determined
surrounding in which he or she participates. 

Meso-system: integrates the inter-relationships of two or more environments
(micro-systems) in which the developing person participates. For example: a child�s re-
lationships between home, school and the group of peers in the neighbourhood; an
adult�s relationships between the family, work and social life.
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Exo-system: refers to the environments in which a developing person is not di-
rectly included, but where the occurring events affect the environments in which the
person is included. For the child it could be the parents� work places, the older sib-
ling�s classrooms, the parents� circle of friends, etc.

Macro-system: refers to the cultural and ideological frameworks which transver-
sally affect or can affect the lower order systems (micro-, meso-, exo- systems) giv-
ing them a certain uniformity, in form and content; and, simultaneously a certain
difference to other environments duly influenced by other cultural or ideological
frameworks. 

According to these postulates, when analysing the development of a child we
cannot observe his or her behaviour in an isolated manner, nor as the exclusive fruit
of his or her maturity, but always in relation to the environment in which the child
develops. The relationships between a child and the adults in charge of his or her up-
bringing are understood as a central factor in the child�s development.

This point of view on the maturing process of a child, and the influence of the
family system and the environment in his or her development, has prompted the def-
inition of Early Attention as a set of actions centred in the family and the community,
as well as the child. Our work proposal will be within this framework.

SOME EXAMPLES OF WORK DEVICES FOR CHILDHOOD DEVELOPMENT AT
A COMMUNITY LEVEL

GROWING TOGETHER. TUCUMAN, ARGENTINA

Growing Together is a community organisation in greater San Miguel de Tucuman
(in the provincial capital�s outskirts) founded by a group of women in 1993. 

Within the framework of the community programme to support childhood devel-
opment promoted by CADIF (Andean Centre for the Development, Research and Train-
ing), a group of women mobilised to improve the conditions in which their children
and others of the community grew up and developed. They began a process to train
themselves on how to implement such actions.

At the beginning they offered arts and crafts workshops where the children were
also given refreshments. A few months later they opened the first of the �Home Cen-
tres� which received children of pre-school-age. The Home Centres are held inside
family homes, where activities are organised  for the mornings, each of them receiv-
ing around 30 children.

�



14 The objectives of the programme are: to prevent violence, and the dissolution of family and social bonds, while
simultaneously promoting a process of inclusion, enabling citizens to exercise their rights.
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They are given a food service, comprising breakfast and lunch, which pays special
attention to nutritional quality. Teams from local primary-attention health centres
carry out monthly paediatric checks. Activities are organized to promote childhood
development using different forms of expression, such as: body, music, literature, arts
& crafts. Leisure activities are used to work on the acquisitions of habits and the so-
cialisation of the children. Regular meetings are also held with the families to inform
them on their child�s processes and activities. 

During the organisation�s first five years, the group of mother-carers received train-
ing from different government and non-government organizations, which strength-
ened the childhood development centres. In 2003 the work was expanded to cover 6
to 14-year-old children in what was called �Maduritos Home Centres�. (Maturing Home
Centres) 

In all Home Centre�s activities are organised by at least two Mother-carers. The role
of the Mother-carer is that of the �Education Community Agent�: defined as a person
with a range of skills and knowledge permitting him/her to problem solve, and im-
plement appropriate activities for 2 to 14-year-old children in his/her community.
Tasks are organised in such a way that one mother assists the children while the other
prepares the food.    

To date, Growing Together has 20 Home Centres, 13 Chiquitos (Infant) Home Centres
(2 to 5-year-old children), and 7 Maduritos Home Centres (6 to 14-year-old children).

From an organisational point of view, Growing Together establishes a work dy-
namic, structured around sub-commissions which are responsible for specifics, such as:
supply, service training, health, celebrations, press, and management. Each of these
sub-commissions is shaped by three or more Mother-carers, who communicate with
the members of the Directive Commission.

At Growing Together decisions are taken in a participative manner at meetings.
Over the years this women�s organisation has grown and provided self-training to im-
prove the quality of its work.

GROWTH PROGRAMME. ROSARIO, ARGENTINA

This programme comes from the Town Council of Rosario, in the Province of Santa
FØ14. It started its activities in March 1997 with the creation of the �Growth Centres�
(GCs), located in the areas with the largest concentration of poverty.    

This proposal, through a group of interlinked and articulated projects, constitutes
the first level of preventive intervention on social exclusion and the effects of poverty.
It is directed to the families in the most vulnerable sectors of the town, and simulta-



neously promotes the process of inclusion, which allows citizens to exercise their
rights.   

The objective of the 33 Growth Centres revolves around three axes: 

� The fully-rounded development of 2 to 5-year-old children

� The development and promotion of families living in vulnerable situations

� The development and strengthening of different forms of organisation within
the community

Each Growth Centre has interdisciplinary teams comprised of a: professional Co-
ordinator, professional Auxiliary, Kindergarten Teacher, Physical Education Teacher,
Technical Organiser, Kitchen & Maintenance Assistant, and groups of community vol-
unteers.  

The Programme has two main means of intervention: �Integral Development of the
Child�, and �Development & Promotion of Families Living in Vulnerable Situations�. In
turn, both of these include a group of projects with well-defined objectives and ac-
tivities, described below:

� The programme titled �Integral Development of the Child� comprises:

� A nutritional project, offering services of breakfast & lunch, or lunch & a
snack to children aged 2 to 5 years. 

� A pedagogic project which offers recreation, games, and other stimulation
activities organised by kindergarten teachers and Mother-carers, for children
under the age of five.  

� A psychomotor stimulation & recreation project which organises sport and
recreational activities for the children, recreational days for the families,
and training for those helping with leisure and psychomotor stimulation ac-
tivities.  

� The programme  titled �Development & Promotion of Families Living in Situa-
tions of Vulnerability� comprises:

� A nutritional project, whose target population is families living in situations
of vulnerability. They are provided with monthly supplementary food parcels, as well
as education on food and nutrition. 

� A food production project, whose target population is the beneficiary fam-
ilies of the programme, who are assisted in the establishment of family
market gardens, and on the breeding of animals for the family�s consump-
tion, and on the administering of raw materials at a community level.   

� A recreational project, also designed for the families.
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� A project on family re-orientation, which groups the most vulnerable fami-
lies together, who are then visited and assisted in the process of documen-
tation, and of their incorporation into other social programmes.  

This coverage of the whole family results in the construction of bonds and the de-
velopment of abilities in different arenas of participation. Networking with other or-
ganisations of the neighbourhood also aims to reach consensus on the objectives and
actions of schools, health centres, community centres, parish churches and neighbour
associations, among others.

NATIONAL PROJECT ON INITIAL EDUCATION: COMMUNITY TEACHERS. MEXICO

The National Project on Initial Education sent community teachers to homes to
discuss with parents what could be done to promote the healthy development of chil-
dren. The intention was to improve on the previous years� experience of poor Mexican
children entering initial education. Having observed changes in upbringing practices
the response to the project was evaluated as satisfactory. 

From 1992 to 1998, the Ministry of Education of Mexico � in cooperation with UN-
ESCO, PNUD, UNICEF, and the World Bank � implemented a programme to improve the
techniques of child care used by the parents of 1.2 million of the poorest children,
under the age of 3. 

The Early Infant Development Teachers � who were generally young parents or
health workers living in the community � received a salary for their work. Their train-
ing consisted of a two-week course on pre-service, and monthly follow-up sessions. The
community teachers worked with families to give basic knowledge on child develop-
ment, positive practices for parenting, nutrition, hygiene, basic health and family
planning.

The teachers organised regular group meetings and also visited the parents in their
homes once or twice a week to see how the children were being looked after, and how
they were being stimulated to promote their intellectual, psychological and social
growth.   

This project trained and generated work for 45,000 community teachers (mostly
women), who worked with 20 families at the same time. Ten community �cores� com-
prised a �module�. Ten modules comprised an �area�, which were controlled by an area
coordinator. Although the project did not include a health component, good coordi-
nation was achieved at a local level with the health authorities.

Action Against Hunger - Argentina
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WORK PROPOSAL ON 
CHILDREN DEVELOPMENT

Training of carers

� Training of supervisor
teams

� Preparation stage 

� Training of carers

� Implementation of
Portage Guide (or
similar)

� Accompaniment of
carers’ work

� Upbringing groups

� Promoting childhood
reading

� Promoting child play 

Work with families

Community organization strengthening
• human resources on coordination and planning

areas 

• Improvement of infrastructure, equipment and
didactic materials 

��
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WHAT DO WE PROPOSE?

We all know something.
We are all ignorant of something.

And so, we�re always learning. 
Paulo Freire

Given the results of the above-mentioned study, we consider the development of
a strategy to strengthen community devices destined to cover the emerging prob-
lems of fully-rounded childhood development as appropriate. And so a proposal was
defined according to two functional axes: Firstly, the training of people looking after
and bringing up children.

�



21MANUAL FOR THE DEVELOPMENT OF A WELL ROUNDED CHILDHOOD

Action Against Hunger - Argentina

� Working with families: it is essential to achieve, through the transfer of basic
knowledge, practices and tools, and the incorporation of standards of upbring-
ing which promote the integral development of children.  

And a transversal strategic axis, which articulates the previous one:  

� The strengthening of the activities developed by the community centres of in-
fant development, to form a strategic axis that improves the conditions where
families live in poverty, vulnerability and social exclusion.

TRAINING OF CARERS

This proposal is designed for carers undertaking work in community centres for
childhood development with children aged 0 to 5 years.

The objective of the training is that people learn to use the PORTAGE Guide (used
in the Tucuman case) as a work tool.

WHY USE THE PORTAGE GUIDE?

To determine the use of the PORTAGE Guide on Preschool Education (revised edi-
tion) as a work tool, the following characteristics were taken into account:

� It is an educational programme, with
an emphasis on development

� It is not a therapeutic technique

� Its target population is preschool
children (from birth to the age of 6) 

� It is an easy-to-apply instrument

� It can be used by a wide spectrum of
educators: parents, education assis-
tants, nurses, psychologists, etc.

� It covers several development areas:
socialisation, language, self-help, cognition and motor development

� There are no essential educational materials required for its application.  

SOME CHARACTERISTICS OF THE PORTAGE GUIDE

The PORTAGE Guide helps to evaluate a child�s conduct, it identifies what behav-
iours a child is learning, and provides the technique to teach each objective.



15 BLUMA, S; SHEARER, M & others. Pre-school Education Portage Guide. Revised Edition, Wisconsin, 1995.
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It contains a List of Objectives which register the progress of the child�s develop-
ment, and a File of proposed activities to reach the objectives. These listed objectives
are based on growth and normal development standards. As the activities are only
suggestions they can be adapted to the learning rhythm of the child, and to the dif-
ferent application processes.

Another positive aspect of this instrument is its meticulous grading of the objectives
and their divisions, which facilitates its scope in a phased and connected manner.

For each objective, the response expected from the child once the skill has been
acquired is specified. It also includes the particular supports and conditions under
which objective learning occur: imitation, with help, without help and physical insti-
gation. Finally, it establishes the degree of success which the task must be completed
with, in order to achieve the criterion.

The PORTAGE Guide on Preschool Education comprises five development areas and
the section: How to Stimulate a Baby. The areas are not watertight compartments un-
related to each other, but have the required overlap between the different develop-
ment areas. The objectives learnt in one or more development areas serve as a
prerequisite and preparation, allowing the child to use a new skill within another de-
velopment area.

How to stimulate a baby

The greatest part of any child�s future development and learning process depends
on the stimulus he/she receives during childhood. This section suggests activities and
materials designed to obtain appropriate responses from a child.

Socialisation

Socialisation skills refer to appropriate behaviours for life and interaction with
other people. During preschool years social behaviour is seen in the way a child works
and plays with his or her parents, siblings and other playmates15 . Socialisation skills
affect the acquisition of new knowledge by the child in other development areas, as
much as the capacity to behave appropriately within their surrounding environment. 

Language

One of the greatest achievements in a child�s development from birth to six years
is language learning. From a position of not knowing anything about his or her mother
tongue the child progresses during this period to an adult�s point of control. Although
each subject has a particular learning rhythm, most children follow a systematic stan-
dard for language development, and the list of objectives of this section outlines it.

�



16 BLUMA, S; SHEARER, M & others. Pre-school Education Portage Guide. Revised Edition, Wisconsin, 1995.
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Self-help

The self-help section covers the objectives which enable a child, in an autonomous
manner, to undertake the tasks of: feeding, dressing, bathing and using the toilet. The
capacity of self-care is related to the ability to see oneself as a unique and inde-
pendent member within a family and a community.

Cognition

Cognition or the action of thinking is the capacity to remember, to observe and to
listen to similarities, and to establish relations between ideas and things. Cognition
takes place within a child; therefore, it can only be measured in terms of what a child
says or does. Memory is the storage of information which is later remembered or re-
produced. The child remembers and names objects, paintings, shapes and symbols
(such as traffic lights) before being able to identify letters and words16 . 

Motor Development

The motor area mainly relates to the coordinated movement of small and large
muscles of the body. Motor behaviours are important as they provide a means to ex-
press skill in other development areas, for they are the foundation for cognitive and
language development.

WHAT STEPS MUST BE FOLLOWED IN THIS PROCESS?

What steps must be followed in this process?

Shaping the team of supervisors will be the first step in this process. The role of
supervisors will be: 

� To train the carers in the basic knowledge of childhood development, and the use
of the PORTAGE Guide 

� To offer the required structure so that those in charg with the care of children
take ownership of the proposal

� To monitor the actions of carers

� To coordinate work spaces with the families

� To organise with  health services (primary attention centres / medical attention
rooms, etc.).



MANUAL FOR THE DEVELOPMENT OF A WELL ROUNDED CHILDHOOD24

To ensure that supervisors can adequately comply with these requirements, they
must fulfil the following basic requirements:

� Have basic training on childhood development. This could include: psycholo-
gists, psycho-educationalists, teachers, early stimulators or others

� Experience in social projects

� Good group management skills

� Autonomy

� Be pro-active

Once the team of supervisors is formed, the phase on training and familiarisation
with the PORTAGE Guide is to be initiated through a training process.  

Supervisor training will comprise the following:

� Theoretical framework on childhood development

� PORTAGE Guide

Therefore, it is important to read the different forms carers will work with, and
of the bibliography on childhood development. (Checking the evolution characteristics
by age, as well as the bibliography included in the Annex). It is also important to in-
corporate the workshop methodology by way of promoting an active role for the mem-
bers of the team.

Preparation Stage

First of all some time must be dedicated to get to know the work dynamics of
childhood development centres. Therefore, it is necessary to interview the centre�s
managers, as well as with all those charged with care of  children. At the same time,
it is important to establish an observation period on the work dynamics of the organ-
isations. This will provide the required information and input to design and adapt the
implementation strategy (see Observation Guide in Annex).

To ensure the transfer and absorption of the PORTAGE Guide by participants as a
methodology for their work with children, the community centres need to have the fol-
lowing characteristics:

� A tradition of working with preschool-age children

� To offer children�s activities at least twice weekly  

� That children spend at least two hours a day at the community centres

� The adult-child interaction required to implement the PORTAGE Guide (see Im-
plementation of PORTAGE Guide). 

The  characteristics needed  by carers to implement the PORTAGE Guide includes: 

� To be literate (minimum five years� schooling)

�



17 TOWN COUNCIL OF MONTEVIDEO. United Nations Population Fund: Education Workshops on Health and Gender, Ma-
nual for Health Equipments. Uruguay. 1998
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� To have experience in group work with children

� To have the capacity to understand instructions

� To be pro-active and involved in the tasks

� To be flexible in his/her work.

It is also important to survey the condition of available infrastructure and equip-
ment at each centre at the very beginning of the intervention. This will make it pos-
sible to establish a baseline which will define the activities to be included. (See
recommendations regarding the centre�s space). 

Next, a list will be drawn-up of materials and toys to be provided to each centre
for the project. The list has two criteria: 

� According to age, which forms are to be used with the PORTAGE Guide 

� To create a broader list which may be used for other activities and play areas
(see Toys and Materials). 

A baseline will be needed to define the instruments for recording and evaluating
the childrens  progress  by a follow-up. This will include: Informed Consent, Parental
Data, Development & Mental Health, Individual Abbreviated Module for Control
Group, Individual Module. These are to be designed and used for the evaluation plan
of the children participating in the intervention.

Training & Workshops

Workshop Planning

For training adults we propose the workshop methodology as ��a work methodol-
ogy which promotes and structures, in a hierarchical manner, the active participation
of group members. Its main objective is to encourage participants to express their
doubts, opinions and certainties, thereby encouraging the creation of knowledge by
those in the experience�17. The workshop encourages participants to work actively
with the tasks. The group dimension is the basis for the workshop.     

REMEMBER:

• It is important to give out written material reinforcing each workshop’s topic

• When planning a workshop choose techniques which favour the active participation of attendees

• The coordinators of a workshop must facilitate everyone’s involvement in discussions, and at the
end of each workshop draw  up a synthesis and conclusion
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It will be important to consider carers� availability when planning training for it will
determine the number of hours per workshop. The parameter is: for a duration no
longer than two hours, and a frequency of at least once every seven days.

The implementation proposal of the PORTAGE Guide is thought of as a process of
on-going training, which implies that once the carers begin with its implementation,
the allocated space for training must have a follow-up characteristic to the task.

Workshops� objectives:

� To work collectively on improving basic knowledge of childhood development

� To reflect on the carer�s role in the development of a child

� To facilitate the knowledge and implementation of the PORTAGE Guide 

� To favour the use of registration forms and processes

Some possible techniques to use in the workshops are:

� Dramatisations

� Work with problem situations in small groups

� Brainstorming

� Group reading of material (see Annex for suggested bibliography) 

� Graphic humour as triggers 

� Videos

Implementation of the Portage Guide

The forms are to be used in groups, and NOT per child. This PORTAGE Guide work
proposal can be applied, without difficulty on children over the age of 2. Although the
activities will be offered to the whole group, and the movement from one form to an-
other will be done at the group�s rhythm, the evaluation on the achievement of ob-
jectives will be done at an individual level. 

To implement the PORTAGE Guide it is necessary to take into account:

� The adult/child relationship. What follows below is the maxim suggested for the
implementation of the PORTAGE Guide, with all the children, and undertaking
their follow-up. 

�� From 45 days to 6 months 1 adult every 6 babies 

�� From 6 to 12 months 1 adult every 8 infants

�� From 1 to 2 years 1 adult every 12 children

�� 2 years and over 1 adult every 15 children

�
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� As the implementation of the PORTAGE Guide will be carried out in groups and
not individually, the average age of the group must be calculated. If a �baseline�
exists, including the IQ (Intelligence Quotient) of the children, take the average
mental age; if not, the average chronological age is to be used. And so the start-
ing point in the PORTAGE forms will be established. 
NB: The PORTAGE Guide begins at 12 months before the mental or chronologi-
cal age if the previous datum isn�t known.

� As mentioned above, the PORTAGE Guide forms are to be used in a group man-
ner. The following criteria are to be followed:  

� The form must be used if group attendance is over 70%

� Each form is to be used on two different, separate occasions. The second
time will be to consolidate the objective. This ensures that the child effec-
tively achieved the objective, and rules out the possibility that he or she
achieved it by chance. At the same time the scope is reinforced.

� Once consolidation of the objective has begun (on the form‘s secondary use),
it is time to move onto the next form, but only when 70% of the group has
achieved the objective. If not, continue working on the same form, taking
care to modify the activities. 

� It is necessary to plan a chronogram for the preliminary use of the forms. It
is suggested that the first form of each area is directly applied by the su-
pervisor, as the carers are in charge of the consolidation (second use), while
the supervisor acts as an observing participant.

� The number of forms to work with each week will depend on the dynamics of the
development centre, and on the availability of the supervisors. If one form is
used each day, it could be organised in such a way that each area uses one form
per week.

� In this sense, it is necessary to decide when during the day the children are to
be at the centres: the best time to develop this activity. For example, if the
centre is open in the morning, a good time could be after breakfast, ensuring the
children have the minimum nutritional content to begin their day. The group�s
pre-task would comprise other activities derived from the centre�s regular pro-
gramme.

Carers� Support 

The carer�s work will be supported by these two structures:

� The group training space 

� The follow-up done at the centres during the project.



USING THE FILMS: 

• Inform carers that the sessions will be filmed 

• Allow time for the children to become used to the camera

• Film the session as a wide shot, and using a tripod if possible. This way the whole setting will be
captured, rather than focusing on only one particular action at a time. 

• Use the footage to analyse the carers differences and similarities in style when using the Portage
forms

• In the discussion on the filmed sessions, try not to focus on the people carrying the activity, rather
focus on the situation. Do not analyse by personalizing the individual styles of work, rather by
using the film to exemplify and visualise elements during the task.
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Group Training Space

The objectives of the group workshops are:

� To jointly plan the activities for each PORTAGE Guide objective  

� To reflect on the obstacles that arose during the activities

� To link each PORTAGE Guide form with the characteristics of that period in the
development of a child.

These three segments must be a part of the workshops:

� Socialisation and discussion
about the use of the forms
during the week, considering
the obstacles as well as the
aspects that facilitated its
use

� Conceptualization of the
forms� objectives

� Planning the next forms to be
used.  

Suggested techniques are:
dramatisations, problem solving in
small groups, discussions on read-
ing material, etc.

To reflect on the practice, it is very helpful to film sessions where the PORTAGE
forms are used. By watching a filmed session, it is possible to analyse elements which
may otherwise be overlooked.

�
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Follow-up in the Centres

The follow-up in the centres during the project is an important process  where the
team of supervisors can give feedback. Each supervisor is to adjust the accompanying
form according to the characteristics of caring, and those of the groups. Although we
suggest that the first form be implemented by the supervisor and consolidated by the
carer, each supervisor is to assess this in light of the group�s knowledge. It is possible,
for example, to coordinate the implementation of some activities between carer and
supervisor.

Observing the group during activities will facilitate the detection of situations
where it would be prudent to make referrals to the Health Centre for: psychopatho-
logical, development, social, medical problems etc. 

In order to strengthen the bonds and work between the childhood development
centres and the children�s parents, organise with carers regular meetings with the
families. These meetings may include the following: an exchange on what is being
done with the children in the centres; discussions their progress; and propose possi-
ble actions within the family to reinforce them.

Writing a bulletin on the objectives worked on during the month, and proposals for
at-home activities can be helpful.

Registration Forms

Registration instruments are extremely important for the systematisation of in-
formation, and to undertake the project�s follow-up. 

A template was designed for the carer to register the progress made by each child
in the group follow-up. (See Education & PORTAGE Guide � Register)  

To get an idea of each child�s progress, and that of the group in general, the data
can be entered in a calculus template (Excelfi or similar), which will facilitate a faster
follow-up of each child. This is to be undertaken by the supervisors (See PORTAGE
Guide � Follow-up).
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WORKING WITH THE FAMILIES

The objective of these programmes of early infant stimulation is the development
of competences in: language, the psychomotor function, and social and emotional as-
pects. The scope of these competences constitutes a preventive measure for scholas-
tic failure and/or desertion - among other future problems. Likewise, these
programmes must also provide parents, or those playing that role with specific tools
to promote healthy development.

The active role mothers and fathers play as adults is highlighted throughout this
document. They constitute childhood development mediators for the acquisition of
skills by their children. In this sense, an axis in a childhood development project is the
promotion of skills and competences in the upbringing of children. It is about fa-
cilitating the creation of development spaces, with alternative strategies so that par-
ents can provide a more varied and stimulating environment, as they incorporate other
basic knowledge into their ways of upbringing. (See Annex I � Evolution Characteris-
tics of 0 to 5 year-old children)

SOME POSSIBLE DEVICES FOR WORKING WITH THE FAMILIES�

Groups on Upbringing

Several situations of daily and family life generate uncertainty or questions that
parents - or other adults - are not always able to answer alone. Perhaps some ways of
upbringing, which may negatively affect a child�s development are reproduced, such as:
the use of physical punishment and/or other violent behaviours to establish the limits
that the child requires; errors in feeding practices which lead to an early abandonment
of breastfeeding, and incorporation of inadequate foods into the diet; and compulsive
attitudes on teaching how to control the sphincter, and other hygiene habits.  

Given that some ways of upbringing can act as unfavourable factors in  the fully-
rounded development of the child, Groups on Upbringing provide a supportive space
for the parents during the hard task of raising their children. These groups are spaces
which provide parents with opportunities to think about the growth and development
processes of their children. Where different topics, adjusted to the various stages of
childhood, are covered, including the bonds between parent and child. It is important
to highlight the dynamics of these spaces - that of a workshop, where the knowledge
of participants is recovered, reconsidered and questioned in the light of the opinions
of the group and coordinator. This constitutes a framework where the assumption is
that knowledge circulates in a horizontal manner.  

Objectives of Upbringing Groups: 
� To constitute a space where fathers, mothers or adults in that role, can share

their experience on the upbringing of their children 
� To raise the awareness of mothers and fathers of their infants� needs 

�



RECOMMENDATIONS: 
• To group the parents according to the age of their children

• Groups on Upbringing can be established where parents may attend with their children, thus pro-
moting the bond between the mothers, fathers and their children

• To promote, from group coordination, the exchange of experiences and knowledge that each fam-
ily has on the raising of their children 

• To promote the conceptual contents in a PRACTICAL manner, through EXPERIENCING, and NOT
in an explanatory manner 

• To give hand-outs, in some meetings, of graphic materials (leaflets, cards) as an aid on what has
been worked on during the day.
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� To work on the child�s different stages of development, and the learning ex-
pected of each of them

� To favour the constitution of bonds of affection between mothers, fathers and
their children.

For the coordination of the group when working with some specific topics, it may
be worthwhile inviting different health professionals working in primary attention cen-
tres - doctors, nurses, dentists, nutritionists, etc. The strategy of including them
favours direct contact between health workers and families and, if there were barri-
ers blocking accessibility to the health centre, it could constitute a way to re-estab-
lish the communication channel.

Promoting Reading Amongst Children

First impressions last, and the first experiences children have of reading can mark
their development and any future undertaking of this activity. It is important that the
first contact be a pleasant one. 

Reading is a process which begins before the subject  learns to read and write. In
the parental relationship the child explores the surrounding world. Through language
the sounds of words are discovered, which children appropriate for communication and
self expression. Speaking and listening in pleasant situations allows the child to acquire
a taste for language, which may be used to instil a desire for listening to stories, to look
at and read books. At the beginning, reading will be an experience based on the senses,
where colours, images, fabrics, and sounds facilitate the first approaches to the ma-
terial. A child builds stories from the images, in which  he and she sees themselves as
participating. During these first contacts the adult becomes not only the facilitator and
mediator, but also finds new experiences arising for him / herself. 

The promotion of reading seeks to create favourable conditions between children
and the world of books, so that reading becomes a pleasant activity. Through differ-
ent actions, it is possible to favour the construction of an affection that a child in-
corporates as a communication action with others and themselves. In this process the
individual�s story, as well as those of others, shape �possible new worlds�.  
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Although the child is the protagonist in the process of developing a taste for read-
ing, the accompaniment of an adult can open possibilities within a framework of af-
fection and trust. The adult works as a source of stimulation and support where new
and distinct challenges appear: reading new material, and more complex stories.
Reading becomes the action of sharing with others, stimulating the meeting and di-
alogue with the other.  

Given the potential reading has as a stimulator and integral development factor,
the use of narration and storytelling with children, and then with their families, can
be an alternative for its promotion.

In the context of poverty, the promotion of reading acquires a greater significance,
for it offers conditions to improve the opportunities of social inclusion. In population
sectors where the habit of reading at home does not exist, it has been observed that
children - acting as promoting agents - are the ones who introduce reading to their

POSSIBLE TOPICS FOR WORK IN GROUPS ON UPBRINGING  

• Characteristics of the stages of development.  Learning progress to be expected

• Breastfeeding, Weaning, Feeding, Ablactation (introduction of solid foods to infants)

• Sleeping and its alterations

• Psychomotor stimulation for babies

• Games and toys

• Oral hygiene

• Establishment of limits 

• Children and sexuality

• Immunisations

• Accident prevention. Care  of prevailing illnesses

SOME ACTIONS TO PROMOTE READING:

� Oral narration workshops between mothers, fathers and children. Another interesting experience
is to incorporate grandparents, who become excited with the oral telling of stories

� To create a children�s library within the childhood development centre 

� To create a circulating library in the centres. The objective is that children take books home and
interact with their families

� The organisation of a book fair

� The visiting of children�s libraries

� To organise a meeting for the children and family with a children�s story-writer  

� Shows given by an oral narrator

� To create reading times within the childhood development centre�s routine

� To promote that carers include reading tales and narrating stories in their care practices.

�
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families. Very often adults approach these spaces because of their children�s previous
participation, and discover, or rediscover for themselves the pleasure of reading.

Playing

The child grows through play. A child experiences different leisure activities in dif-
ferent contexts which he or she goes through � family, school, neighbourhood, etc. All
these experiences contribute to the child�s growth and development, and to the ways
he or she establishes bonds with surrounding people. Through play a child investigates,
discovers and learns how to relate with the world and to his or her peers.

Playing is a creative resource in both a physical and intellectual sense, because the
child puts into practice all his or her ingenuity and inventiveness. It also has a social
value as it contributes to training in co-
operation, solidarity, facing vital situa-
tions and, therefore, to reaching out
and discovering the world.

Through play children can explore
the unknown without fear, face conflic-
tive and painful experiences. Through
play they can also transit between pas-
sive and active roles, allowing them con-
trol of the situation. Play has a
fundamental role in the formation of the
personality and the development of in-
telligence. Playing is necessary for a
child�s socialisation. Through it a child incorporates rules, values and habits, typical
of his or her family or social context. Playing develops the senses, it promotes be-
longing in a context, and the creation of both individual and collective identities.    

As can be observed, games and toys are important to promote the development of
a child, especially during infancy. Therefore, it is important to work with families on
the techniques of playing. To show them how to promote a child�s learning, at a par-
ticular stage of development, and with particular skills by selecting appropriate leisure
activities and introducing them in an attractive manner.

Within the workshop�s proposal, some of the following activities may be included:

� To suggest games for each stage of development 
� To construct toys according to the development stage 
� Play spaces for mothers, fathers and children
� Play spaces for adults
� Community play days
� Establishment of community toy libraries.



SOME RECOMMENDATIONS REGARDING SPACES

In this section recommendations are presented for the physical characteristics and
the organisation of a childhood development centre. They are not essential condi-
tions, but guidelines and suggestions for working with children under the age of six.
These recommendations can also be used to make municipal improvements in other
existing organisations; for the acquisition and/or replacement of furniture and equip-
ment, required for working with the population; and to organise the space in order to
optimise the project.

Physical Space & Infrastructure

� Area: There should be 1 sq. meter per child

� As far as possible there should not be levels that may require stairs or steps

� The entrances and exits are to be wide and comfortable

� It is advisable to have both a roofed room and an open-air play area

� The kitchen is to be separate from the children�s area

Children�s Room

� Rooms are to have good ventilation and natural lighting  

� Floors are to be as flat as possible: even cement, tiles, or ceramics, which are
easy to clean and fixed to the ground

� There must not be any sharp edges to minimise the risks of accidents

� The materials used to enclose rooms must be compatible with thermal isolation

� For wall coverings flat materials are recommended: painted plastering, tiling,
washable plastics, etc., to form continuous surfaces without cracks. This will
facilitate hygiene. Therefore we recommend washable paint, avoid porous sur-
faces or those which leave holes (i.e., soft woods). An alternative is to use
pressed cardboard adhered to the wall

� Pay special attention to lighting. The use of warm artificial lighting guarantees
there is no distortion of colours

� If possible, install a washbasin in the room

A Room for Children Under the Age of One Year
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The room is to have four distinct areas:

� A hygiene area - such as the bathroom - with a deep washbasin with a cold-
warm mixer tap and changing-rooms nearby. A shelf in a handy position is rec-
ommended for all hygiene products. And also a place to keep clothes in drawers
or bags. This area needs, to be near a window to ensure good ventilation.

� A sleeping area with cradles. This area does not require darkness nor absolute
silence as babies do not need to be isolated to fall asleep. Ensure the area isn�t
in the middle of the activity, or interfering with it. Each child is to have a cra-
dle and sleeping clothes.

� A feeding area equipped with chairs with backs and arms for the older children,
and highchairs (bebesitfi or similar) for the youngest.

� A play area. This area is to be as wide as possible. The organisation of the space
should allow the movement of older children with complete autonomy. It is ad-
visable to AVOID the use of park playgrounds. Include large mats to work with ba-
bies on the floor and fix a large mirror and railings along the walls so that infants
can support themselves. Hang rattles and other elements along the railing to
encourage children. 

Baths

� Toilets and washbasins, and accessories, such as soap dishes, towel rails, and
toilet paper holders are to be within the reach of children. If this is not possi-
ble, consider incorporating toilet adaptors and steps � in these situations chil-
dren must be monitored. 

� It is advisable to have a showering area. This is not costly and is very useful
when, for example, children are toilet trained.

� We recommend having both hot and cold water

� Access to the room is to be easy so children can go to the bathroom alone

� It must have good natural ventilation

� If possible differentiate them by gender

� Divide the washbasin space from the toilet and (if any, from the shower)

� Sanitary waste should not be stored, rather taken directly to the sewerage sys-
tem. Failing this use waste bins with lids, and develop a system which will avoid
the children coming into contact with it.

� Toilets must be connected to the sewage, or to a shared septic tank, or long-
drop.

Action Against Hunger - Argentina
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Other spaces

� As mentioned, it is important to have an open-air space. Design an area with
earth and another with vegetation where gardening and market-gardening ac-
tivities may be undertaken with the children. On the other hand, a sunny play
area might be possible. 

� Consider the possibility of a dorm lounge for activities with parents, for group
meetings, and for training the team in charge of children, etc. 

Seguridad

� It is important that electrical, heating and ventilation devices are kept out of the
children�s reach.

� Electricity sockets and cables must also be kept out of reach. Failing this, plas-
tic or rubber protectors must be used.

� At all events in the centre, appropriate protection for the electrical installation
- thermo-magnetic switches, differential circuit breakers and ground cables -
must be installed.

� Gas devices are recommended for the heating system as they comply with the
regulations in force. Special attention must be given to oxygen consumption.
Remember that areas must be well-ventilated, even in winter. 

� Avoid installing glass doors. Prioritise that of sliding windows. All doors must
open outwardly, in the �evacuation direction�.

� Do not forget to equip the room with a first-aid kit. 

� It is important to have a fire extinguisher, and to have it regularly controlled and
recharged.

� Signpost the direction to be taken in the case of evacuation. It is important to
hold evacuation drills with the children.

� Children must not have access to the kitchen.

Whatever the case, refer to the current rules regarding safety devices of electrical equipments

Furniture & Equipment

� All materials must be within the reach and access of children, though they must
be accompanied by an adult.

�
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� Tables and chairs must be appropriate for the children�s height. The material
with which they are made must be long-lasting and easy to clean. It is advisable
that the furniture has rounded edges and corners, and is easy to move and to
store - �stacking� is a useful characteristic, making a room more dynamic and
flexible in its use.  

� It is useful to install coat racks, within the reach of children, though above the
children�s eye-line to avoid accidents. 

� Bookshelves and shelves of any other room are to be fixed to the walls.

� It is important that children learn how to cut up food and eat by themselves. Un-
breakable crockery (plastic or metal) and utensils with rounded edges are rec-
ommended. To avoid accidents, or for practical purposes, children can
sometimes be given their food already cut up, and then eat only with a spoon.
The most important thing, however, is to design with the children, some norms
which create self-care and taking responsibility.

Decoration

� Rooms are to be decorated in a pleasant and warm style for the children, with
images and colours, but without overloading them with stimuli.

� The images and objects chosen for decoration must serve to enrich the child�s
observation, widening the field of perception. Images must be diverse and at a
height children can reach visually. 

� Hang curtains at the windows so that the room can be darkened for children�s
periods of rest and sleep. 

� The organisation of space is extremely important when working with children.

� It is important to have an area with tables and chairs and another free of objects
for more dynamic activities.

� Music and songs are essential � transcendental � elements for childhood devel-
opment. Stimulate the musical perception of infants and children at an early
age as a sensory exercise, physical experience and, all in all, as a source of
pleasure. This is an important element to create atmosphere.

Higiene

� Young children face a substantial number of infectious illnesses; contagious con-
tact could be with other children, and with faecal matter remaining of the hands
of carer�s after changing of nappies.
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� Objects such as: towels, tissues, dummies, baby bottles, combs, glasses and eat-
ing utensils must be adequately sanitised and, as far as possible, be individual. 

� It is important to use disposable gloves when changing nappies and to always
wash one�s hands before and after.  

� It is important to regularly disinfect work surfaces, changing facilities, chamber
pots, etc, with bleach. 

� Regular, frequent washing of toys, floors, mats, tables and chairs.

TOYS

Toys are very important as they stimulate the imagination and creativity of a child.
A toy must empower the child as a protagonist, and not merely be a spectator. There-
fore pay close attention when choosing toys.

�



ANY RECOMMENDATIONS WHEN CHOOSING A TOY?

• Take sufficient time when choosing a toy. It is important to have enough time to look, to try and to con-
sider each toy.

• Draw up a list on the basic requirements

• To establish a budget

• To incorporate, if possible, handcrafted toys which comply with the same recommendations as con-
ventional toys

• Give preferences to toys which allow for different versions of play  

• Avoid war toys,  but offer  others which allow children to play with aggressive impulses

• Try to chose long-lasting, durable toys which are easy to replace and/or have easily replaceable parts.

• Choose  toys from variety of materials: rubber, fabric, wood, and  other materials which favours sen-
sory stimulation. 

• Check that toys are safe. Ensure they are made of flexible, unbreakable materials, which do not have
small pieces that can break off with a risk of being swallowed; no toxic paint; and without sharp edges
and angles.   

• Offer games and toys which do not reproduce stereotyped gender practices. Offer toys, kitchen toys,
cars or tool kits, and encourage girls and boys play with them all.
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SOME TOYS & MATERIALS

For Babies from 0 to 6 Months

� Rattles

� Hang mobiles and bars above the cradle, attach moving objects, and have oth-
ers which make a noise when touched. Allow the child to  hold  them. This can
be easily achieved by hanging several dolls, in the baby�s eyesight from a bar
over the cradle.

� Dolls and other objects to lick and bite: bitters; rings; rubber or fabric dolls,
etc. It is essential to verify that they are not comprised of any small parts which
could come off and harm the child.

� Sound toys, with music

� Lined mats or blankets so that children can play on the floor.  

� Unbreakable mirrors.

� Fabric rugs with activities for children.

� Lamps which reflect light, colours, images, etc.



For Infants 7 to 12 Months

� Mobiles

� Dolls made of different materials and textures: towelling, fabric, etc.

� �Sound� toys, which make a noise when manipulated

� Toys made of different materials (rubber, plastic, etc) to be used in the water
during bathing time.

� Lined foam rubber structures of different shapes: arches, semi-circles, prism,
cubes, rings, etc. 

� Balls made of different materials: inflatable, rubber, plastic, cloth, etc.

� Toys and puzzles to pull apart and put together 

� Wooden cars 

� Mats 

� Wooden cubes

� Books made of fabrics, plastic, rubber, etc.

For Toddlers 13 to 18 Months 

� Dolls made of cloth, rubber or towelling 

� Toys to push and drag: cars, trains, animals, baby walkers, etc.

� Containers to fill and empty

� Plastic containers to open and close

� Balls of different material and sizes

� Plastic and rubber water toys for bathing time

� Large lined foam rubber constructions 

� Buckets & spades

� Plastic or wooden animals and vehicles 

� �Book-objects� - books with thick pages

� Toys with music and sounds

� Seesaws

� Pillows of different shapes

� Toy kitchens, plastic crockery, cradles, prams
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� Flat wooden, plastic, thick-foam fittings 

� Constructions of large pieces, easy to fit-in and pile-up

� Small climbers with steps and sliding boards 

� Materials for activities which stimulate motor skills. For example: 2-metre-long
beams - with wedges to support them on the floor - forming sloping surfaces; dif-
ferent coloured cloth-bags filled with rice or beans to approximate 250 grams;
foam rubber balls; cotton ropes of 2 to 3 metres length; 60cm rings; pompoms;
cloths of different sizes and textures; etc..

For Children 19 to 24 Months 

� Modes of transport: cars, lorries, trains, etc. Avoid toys with small parts. 

� Swings, slides, and stairs

� Bicycles and tricycles without pedals 

� Buckets & spades and other materials to play with in the sand

� Construction toys

� Materials for arts & crafts: boards, large pieces of paper, temperas (paints),
crayons, coloured pencils, chalk, clay, plasticinefi, thick markers, paint for fin-
ger-painting, etc..

� Book-objects. Books with thick pages and drawings.

� Dolls made of different materials

� Toy kitchens, plastic crockery, telephone, cradles, prams, etc.

� Animals made of wood, plastic, etc.

� Things for dressing up: handbags, bags, portfolios, cloth, hats 

� Materials to undertake activities which stimulate motor skills. For example: 2-
metre-long beams with wedges to support them on the floor, forming sloping
surfaces; different coloured cloth-bags filled with rice or beans to an approxi-
mate weight of 250 grams; foam rubber balls, cotton ropes of 2 to 3 metres in
length; 60cm rings; pompoms; cloths of different sizes and textures; etc..

For Children 2 to 3 Years 

� Tricycles with pedals

� Toys which move: cars, horses, etc.
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� Water toys

� Buckets & spades

� Large and light constructions

� Puzzles (of up to 8 pieces). Shape fittings: games with pieces to fit-in

� Storybooks with illustrations

� Things for dressing up: handbags, bags, portfolios, cloth, hats 

� Puppets

� Musical instruments 

� Toy kitchens, plastic crockery, telephone, cradles, prams

� Modes of transport: cars, lorries, trains, planes, etc.

� Materials for arts & crafts: boards, large pieces of paper, temperas (paints),
crayons, coloured pencils, chalk, clay, plasticinefi, thick markers, paint for fin-
ger-painting, rounded scissors, etc. 

� Materials for activities which stimulate motor skills. For example: 2-metre-long
beams with wedges to support them on the floor, forming sloping surfaces; cloth
bags of different colours, filled with rice or beans to an approximate weight of
250 grams; foam rubber balls, cotton ropes of 2 to 3 metres length; 60cm rings;
pompoms; cloths of different sizes and textures; used tires and inner tubes, etc.

For Children 3 to 5 Years 

� Water objects

� Swings, balls, cars, planes and trains

� Skates and skateboards

� Tricycles and bicycles

� Construction kits and puzzles (up to 30 pieces)

� Carpenter�s bench and kit with hammer, etc.

� Mecanosfi - Large wooden constructions

� Materials for arts & crafts: boards, large pieces of paper, temperas (paints),
crayons, coloured pencils, chalk, clay, pasticinefi, thick markers, paints for fin-
ger-painting, rounded scissors, etc. 

� Fancy dress costumes and things for dressing up: handbags, bags, portfolios,
clothes, hats, etc.

�



18 NIRENBERG, O.; BRAWERMAN, J.; RUIZ, V. To evaluate for transformation. Ed. Paidós. Buenos Aires. 2000.
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� Musical instruments

� Books and short stories and illustrations

� Simple dominos, lotteries with drawings, memory games, and letter blocks 

� Washable dolls (at this age it is important to correctly detail the different parts
of the body)    

� Toy animals

� Trade instruments: play tools for gardening, hospitals, fire fighters, hairdressing,
garage

� Toy kitchens, plastic crockery, telephone, cradles, prams

� Balls

EVALUATION

�By the evaluation of social programmes or projects we
understand a programmed activity reflecting on the action,
based on systematic procedures of collection, analysis and in-
terpretation of information, with the aim of expressing as-
sessment and informed opinions on the activities, results and
impacts of these projects or programmes and to reformulate
recommendations in order to make decisions which allow the
adjustment of current actions and improvements for the fu-
ture ones.� 18

A fundamental period in any social project is its evaluation. Evaluation can be
done in different periods of a project, BUT IT IS ESSENTIAL. It must be a planned;
that is, specific resources must be assigned: suitable human resources, location,
spaces, time, input, etc. 

Its methodology must be explained, detailing the techniques used for the collec-
tion and analysis of appropriate information. In evaluation it is always necessary to
carry out comparisons from which opinions can be expressed. This comparison can be
made in relation to:

� The goals established during planning: desired parameter, and foreseen results

� The initial situation (baseline)



The evaluation process can be outlined in the following steps:

EVALUATION PROGRAMMING

� Define the agent/subject of the evaluation

� Establish the aim of the evaluation

� Identify the agents and the audiences. That is, who will participate in the eval-
uation and to whom will the results be communicated.

� Determine what is to be assessed. This definition identifies specific needs for the
design of the evaluation: its methodology, technique, etc. 

� To define the variables to be analysed. Do this by taking into account the es-
sential aspects which give the programme or intervention the capacity to pro-
duce the desired results. 

� Select the indicators needed to measure each of the variables, as defined in the
previous point

� Determine the techniques and instruments for the collection of information

� Establish a chronogram of activities

� Identify participants and those taking responsibility

� Estimate the required human and material resources 

� Define the budget

EVALUATION IMPLEMENTATION

� Reveal the information and the application of instruments and techniques se-
lected through programmed activities 

� Systematise, process and analyse the information

� Analyse the relationship between variables, their links (or not) with the achiev-
ing of desired results 

� Write reports

� To report and discuss

EVALUATION OF THE EVALUATION

� Analyse the use of the results

� Reflect on the viability of the evaluative process and the use of results

� Analyse the reliability of processes and results
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CONCLUSION

We hope this material encourages discussion and proposals to promote interven-
tions ensuring fully-rounded childhood development. This manual does not pretend to
be a closed and rigid tool, use it is a source for types and methodologies which have
arisen from experience. It is hoped it will encourage reflection and discussion as a
collective and constructive process. This way, the putting into practice, and the cre-
ativity of those who undertake these actions will enrich the work proposals and guar-
antee its adequate contextualisation in the setting where it is implemented.    

In order to generate equality and conditions of fairness in the opportunities for a
full-rounded development of children, our challenge is: to raise awareness; to join
with and be committed to new social agents; and to prioritise a line of work based on
connections which enhance the capacity for the development of social programmes,
the multiplication of actions, effects and results.
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ANNEX A 

Observation Guide for Children�s Development Community Centres 

Space distribution

� Organisation of the play area

� Safety conditions

� Eating area and kitchen 

� Bathrooms

� Furniture

� Available materials and toys

The Group

� Number of children

� Number of adults in charge

� Group formation (ages, number, etc.)

Carers

� The relationship between adult and child: affection, calling children by name,
making positive remarks, etc.

� Giving clear directions

� Interacting with all children

� The relation between Carers - when there is more than one

� Favouring a child�s autonomy, accompanying and/or carrying out activities with
them etc.

Children

� A child�s response to a task

� Respecting the group norms and rules

� The type of communication established between adults and peers: verbal, body

� Bonds established: supportive, aggressive, etc.
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�

� Level of group integration: integration and joining others in play; difficulty to
integrate; always plays with the same children; plays equally among different
peers. 

� Type of participation: actively; with difficulty; in a passive manner

� Group roles

� When faced with difficulty: seeks help, becomes frustrated

� Organising activities� times. Waiting time.
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